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Presenter 2 - Dr. Tae-Jin Kim, Ph.D., Northern Illinois University,
Department of Leadership, Educational Psychology and

Foundation
Topic: Variations of Teacher Talk across Language Classrooms
and the Literacy Development of Children
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Presenter 3 - Dr. Ting-Yu Chen, Associate Professor, Department
of Communication, Nanhua University
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Teaching English as an International Language

HiE5 AEE RS

Dr. Chun-Chun Yeh
Professor, Department of Foreign Languages and Literature

National Chung Cheng University

Abstract
Traditional assumptions in English language teaching (ELT) hold that native speaker
teachers are inherently ideal teachers of English and that British English and
American English are to be adopted as the models for students’ English learning.
These unexamined beliefs have now been challenged as ignoring the sociolinguistic
reality of English use in today’s globalizing world. They may also instill an inferiority
complex in the mind of non-native English-speaking teachers. Studies in the
sociolinguistics of English have argued that with the worldwide spread of English, the
language has diversified into many Englishes. Besides, English in the era of
globalization has frequently served as a lingua franca for international
communication between speakers from different first language backgrounds. English
used in this way has been characterized as an international language, and it has no
native speakers. This change of paradigm thus offers us an opportunity to reexamine
the traditional assumptions in ELT pedagogy. In this presentation, | explore concepts
such as World Englishes, English as a lingua franca (ELF), and English as an
international language (EIL), comparing their respective emphases and their common
features. | discuss the prevalence of native-speakerism and standard language
ideology and consider its negative impact on English L2 teachers and students. |
advocate incorporating an EIL perspective in English education, which includes,
among others, the need to expose students to different varieties of English and raise
their awareness of the global ownership of English and other ElIL-related matters. |
also present various approaches to teaching EIL, ranging from exposure to World
Englishes and ELF to creating opportunities for learners to participate in the
community of EIL users. | conclude by reiterating the importance, for both teachers
and learners, of a conscious shift in thinking and highlighting the benefits this may

bring to the education of future global citizens.
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Teaching English as an International Language
May 18, 2019 @ Nanhua University

Chun-Chun Yeh
Professor, Department of Foreign Languages and Literature

National Chung Cheng University

Traditional classification of the English-speaking world
® English as a native language (ENL)
® English as a second language (ESL)
® English as a foreign language (EFL)

World Englishes
® Three-circle model (Kachru, 1992)
e The inner circle: “norm-providing”
e The outer circle: “norm-developing”
e The expanding circle: “norm-dependent”
® Focuses on the identification and codification of national varieties of English
® A pluricentric view of English
e Deviations in non-native varieties are “systematic within a variety” and
should not be treated as mistakes
e Not one variety is any better, linguistically speaking, than any other

III

® A “polymodel” approach to ELT
e Raise students’ awareness of diversity & improve their confidence as

speakers of their own legitimate variety

English as a lingua franca (ELF)

® Definition: “any use of English among speakers of different first languages for
whom English is the communicative medium of choice, and often the only
option” (Seidlhofer, 2011, p. 7)

® Use of English as a contact language “both within and across Kachru’s Inner,
Outer and Expanding Circles” (Galloway & Rose, 2015)

® Dynamic, fluid, not a fixed variety

® Used interchangeably with EIL by some scholars

English as an international language (EIL)
® “the use of English in an international context as a lingua franca between

people who do not share the same L1, including L1 speakers of English when
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they are using English with L2-users” (Prodromou, 2007)

The term “EIL” is used to describe a function that English performs in
international, multilingual contexts. . . . There is no one variety that is or can be
expected to be used successfully in all situations of international
communication. It is also likely that more than one variety of English is
represented in such situations because each speaker brings a variety that he or
she is most familiar with, and speakers employ various strategies to negotiate
linguistic and other differences to make themselves mutually intelligible and to

communicate effectively (Matsuda, 2012)

The notion of the native speaker

“The first language a human being learns to speak is his native language; he is a
native speaker of this language” (Bloomfield, 1933, cited in Cook, 1999)

Other characteristics:

B A subconscious knowledge of rules

B Anintuitive grasp of meanings

B Arange of language skills

B Creativity of language use

B The ability to interpret and translate into the L1 of which she or he is a

native speaker

Problems with the “native speaker” construct

Are native speakers necessarily better at speaking English than non-native
speakers?
Answering the question “What is your mother tongue?” in multilingual societies

Can a bilingual child be a native speaker of two languages?

Role of the native speaker in ELT

® The native speaker as a model

Native speaker competence as the learning goal

Alternatives to replace the term “non-native"

Multicompetent L2 users (Cook, 1999)

“Expertise” in place of “nativeness” (Rampton, 1990)

Bilingual users of English (McKay, 2002)

Proficient speakers of English, regardless of their nativeness, have equal
ownership of English (Widdowson, 1994)

13



Native-speakerism

® Native-speaker fallacy (Phillipson, 1992): the ideal teacher of English is a native
speaker

® Perceived advantages of NESTs (Rao, 2010)

® Advantages of bilingual teachers (J. D. Brown, 2009; Medgyes, 1992)

Ways of teaching EIL (Hino & Oda, 2015)
® Exposure to the diversity of EIL:
B Students given opportunities to be accustomed to the linguistic and
cultural varieties of EIL
B Galloway & Rose (2014)
® Participation in the community of EIL users:
B Students learn EIL through authentic experiences in EIL communication
B Ke & Cahyani (2014)
® Content-based approach to EIL:
B EILis taught by way of concrete content or subject matters
B Tanghe (2014), Yeh (2012)

Implications for ELT (Cogo & Dewey, 2012)

® Incorporate the global diversity of English into the curriculum rather than
focusing exclusively on native English

® Develop learners’ ability to use English in a flexible way so that they are able to
accommodate to diverse interlocutors and promote successful intercultural
communication

® Not focus heavily on areas that are problematic for L2 learners, e.g., when to
use “in,” “at,” and “on,” and on items that are idiosyncratic in ENL, e.g., the past
tense to express politeness

® Focus on effective communication rather than grammatical and lexical accuracy

according to ENL or on sounding “nativelike”
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Teaching College-Level Drama Performance and Creation Classes that Incorporate
Computer-Assisted Language Learning (CALL) to Enhance Student Participation and

Engagement

KA ERBI2 AR BLETRWHETEY (CALL) U F 2 thid
B

Dr. Christopher James O’Brien, Assistant Professor, Department of Applied Foreign
Languages, National Yunlin University of Science and Technology. [with Assistant

Presenter Mei-Hsiang Chen]

Abstract

Being the faculty advisor and director of a student drama can be among the
most demanding and involved tasks a teacher can undertake, in terms of mental and
physical labor, and the time required, all over an extended period of time that can
last at least one to two semesters, and all of these elements are unrelenting from the
moment the responsibility is taken on and a search for a script or story begins until
the last performance is over and loose ends are tied up. Although a great deal of the
effort and time is spent face to face with the cast and crew, there are modern and
cost-free ways to facilitate and expedite many of the necessary functions that
formerly would have required meetings and discussions in person. This article,
resulting from a lengthy amount of practical experience, provides recommendations
and examples of the ways that time and effort, as well as stress, can be saved by the
use of non-cost online and software-based resources. In addition to saving
instructors time and effort, the use of these resources, including Ectolearning.com
for collaboration and sharing, Google Drive for collaboration and sharing of specific
documents that keeps the document constantly up to date, and Trelby for script
creation and editing, can also engage the students in active collaboration and
creativity without a large demand on their time and energy. The entire experience
can be conducted in English, allowing the drama course to be an exercise in practical
Computer-Assisted Language Learning (CALL). This study represents a furtherance of
a previous paper conducted a decade ago, updating and expanding upon the findings
from 2009. The current paper also offers commentary and suggestions for alternative
services and software and some other further ways to augment the functions
described. Practical insights and ideas are also provided from the writer’s personal

and professional experience as a director and faculty advisor.

Keywords: CALL, Trelby, student drama, Ecto, student engagement
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Proposing a College Course: English and Western Culture

Contextualized Through Reading and Multimedia

SEFERT 2 L RHE PRI FE R BE R R
Mei-Hsiang Chen, Instructor, Department of Applied Foreign Languages, Transworld

University [with Assistant Presenter Christopher James O’Brien]

Abstract

This paper proposes an undergraduate course, to be taught in Taiwanese universities,
which would take a different approach to cultural and English language studies than
what is typically offered in the island's English programs. The proposed course would
combine language studies with the enjoyment and discussion of cultural material from
English-speaking countries; this material would come from a variety of media,
including movies, television programs, novels, comic books, reality shows, and more.
The goal is to contextualize English study and help students comprehend English from

something closer to an insider’s perspective than most classes currently do.

Keywords: EFL, cultural context, idioms, curriculum, multimedia, etymology
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Early Childhood Education Students’ Views on Overseas Practicum: Opportunities
of Professional Growth or Student Tourism
BERAFIHANRV 253 L EIEBEIA TS s
Dr. Hsiao-Wen Chang, Associate Professor and Chair, Department of Early Childhood
Education, Nanhua University

Abstract

Supervised field experiences are one of the most critical component of early
childhood education program as the practicum experience provides early childhood
education students with opportunities to work in early childhood education settings
under supervision of cooperating teachers. Through practicum experience,
pre-service teachers gain and enhance their perceptions of teaching practices along
with teacher sensitivity and effectiveness. With increasing diversity in the trajectories
of early childhood teachers’ careers, the number of early childhood education
programs in Taiwan offering overseas practicum has increased over the past two
decades. The value of overseas practicum has been questioned. Overseas
placements are often seen as student tourism and are not necessarily helping
employment prospect. What are the values of overseas practicum beyond the
development of intercultural experience? Research findings suggest that
international practicum foster greater flexibility, creativity, greater resourcefulness,
and autonomy in teaching, along with increased cognitive sophistication, and gaining
confidence to innovate (for a review see Cruickshank & Westbrook, 2013). They
suggest that this experience could be empowering to pre-service early childhood
teachers who learn to rely on their oown devices. The Department of Early Childhood
Education at Nanhua University have offered students overseas practicum over the
last 2 years. 20 students thus far have participated in overseas practicum in
Singapore for two weeks. The department plans to take on an overseas practicum in
Singapore for one month this summer. Nevertheless, few studies thus far have delved
into the effectiveness of overseas practicum. The purpose of the current study was to
explore early childhood education students’ views on overseas practicum. The
current study draws on data from a sample of 45 early childhood education students
regarding their perspectives on possible professional growth offered by overseas
practicum. The main question addressed in this study was, ‘To what extent does
international practicum contribute to the professional development of pre-service
early childhood teachers beyond intercultural understanding?” Most of the students
participated in this study held positive views on overseas practicum in developing
intercultural awareness and cross-cultural understanding along with international

employment prospect. Few of them report the professional growth in the knowledge
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and skills in facilitating children’s development and curriculum content. It is
important for pre-service early childhood teachers to carry their knowledge into
practice during practicum. Unfortunately, most students in this study approached
overseas practicum as an opportunity to develop intercultural understanding rather

than professional growth.
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The Bridge between Directions Governing for English Basic Education Curricula and
the Internationalization of College General English Courses in Taiwan

EXHB R AR B E A LR REBE Y B2
Dr. Jia-Cing Ruan, Ph.D., National Chung Cheng University

Abstract

In 2019, the 12-Year Directions Governing for Basic Education Curricula, Directions
hereafter, is going to be practiced in August, which brings substantial changes
compared to its previous version. The news entails essential shifts of the purpose
and function of general English courses in colleges, Courses afterwards. For example,
the future students’ English may differentiate the present ones’ in quality with
different generation of Directions. Thus, as being internationalized, college general
English courses have to bridge the new alternations simultaneously. To provide
suggestions, this paper aims at introducing the impact of the new Directions on
Courses, the issue of internationalizing Courses, and the bridge between the former
and the latter.

Key words: Directions, General English, University, Taiwan, Curricula

21



Variations of Teacher Talk across Language Classrooms and Literacy Development
of Children
NERERRFTRBOCIOIFT TR
Dr. Tae-lJin Kim, Ph.D., Northern lllinois University, Department of Leadership,

Educational Psychology and Foundation

Abstract
It has been well documented that teacher talk, utterances produced by teachers in
the process of teaching, is one of the most influential factors affecting literacy
development of the students in the first and second language classrooms. (Nunan,
1991; Snow., & Matthews, 2016; Gamez, & Levine, 2013). In the second language
classrooms, research has shown that teachers tend to use words and sentences with
less complex structures to facilitate language learners. However, it is argued that
teacher talk, as a comprehensible input, limits the opportunity for students to learn
more advanced language skills (Dickinson, Cote, & Smith, 1993; Kim & Elder, 2005;
Purdy, 2008). Empirical studies have shown that morpho-syntactic awareness, the
ability to reflect upon and manipulate structures of words and sentences, is one of
the strongest predictors of reading achievement among school-aged children for
both native speakers of English (Carlisle, 1995, 2000; Carlisle & Katz, 2006; Carlisle &
Stone, 2005; Champion, 1997; Mahony et al., 2000; Nagy, Berninger, & Abbott, 2006 )
and English language learners (Anglin, 1993; August et al., 2005; Carlo et al., 2004;
Kieffer & Lesaux, 2008; Kieffer & Lesaux, 2011; Kuo et al., 2011; Ramirez et al., 2010).
Nonetheless, little is known about how teacher talk differs across different language
classrooms and how it is related with morpho-syntactic awareness of the children.
The current study examines the following questions: 1) How does the linguistic
complexity of teacher talk vary across three language classrooms?
2) What is the relationship between the linguistic complexity of teacher talk and the
metalinguistic awareness and literacy development of the students?
Participants included seven language teachers: three teachers from a General
Education (GE) program and three teachers from a Spanish-English Dual Language
(SE-DL) program in the U.S. and one teacher from a Chinese-English Dual Language
(CE-DL) program in Taiwan. The student participants in this study included a total of
144 fourth graders from two elementary schools that offered general education and
Spanish-English dual-language programs and one elementary school that offered
Chinese- English dual-language program. Linguistic complexities of the teacher talk
were coded as two categories: Complex Words and Complex Sentences. Complex
words in the study referred to suffixed words. The suffixed words were further

analyzed into four categories:1) part-of-speech: 2) adjectival, 3) adverbial, 4) nominal
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and 5) verbial. Complex sentences were referred to as Sub-Ordinate sentences (SO):
the SO sentences were coded as 1) SO- noun; 2) SO-adjectives; and 3) SO- adverbs.
Teaching English as an International Language in Taiwan 2019 Conference Proposal
Different from previous research results, the current study showed that teachers in
dual language programs used more complex words than their counterparts in
monolingual classrooms. Adverbial words were used most frequently across
classrooms. The results of the current study showed that frequency of using complex
words is not directly related with the morpho-syntactic awareness of children.
However, the frequency of using complex sentences are more related with the
heightened morpho-syntactic awareness among children in the three language
programs. The implications of the study and suggestions for future research will be
discussed.
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How | teach journalistic English to a Bunch of Non-Gifted and Non-Motivated
College Students
Adrimd- HE2 3404 2 REE2 L84 TigE= |
Dr. Ting-Yu Chen, Associate Professor, Department of Communication, Nanhua

University

Abstract

Journalistic English is extremely professional English. | have to admit that I'm
really not qualified to teach this course. In my opinion, unless the teacher has ever
worked as a reporter in an English speaking country, or a translator-editor in a big
news media, he/she should not teach the course of Journalistic English. However,
that sort of talented person won’t get a teaching job in the university, so here | am,

teaching journalistic English reading and translating two years in a row.

The department never has a requirement for the content of the course, figure
no one knows how to teach this course back then, so | get to do it my way. Then |
found myself run into a problem that is hard to solve. Our students, my students are
not good at English, at all. Not to mention grammar, they don’t even know easy
words that are often used. To ease their anxiety, | decided not to push them to
memorize single words, instead, I'd like them to actually read the news, starting with
the domestic news, then international news. As long as the students can read and
understand what the news story is about, my teaching goal is reached.

To motivate students, | ask them to prepare themselves by reading related
articles in Chinese. Through this way, students can make up their deficiency of
background knowledge and be able to read English news more easily.

And to choose the teaching material, | try to pick those news stories that are
most related to their lives, weather, travel, clothing, eating and drinking, festivals,
holidays, etc. Still, the breaking news, important issues drawing attention from the

whole world cannot be eliminated.

Since | carefully selected news from the official websites of CNN, BBC and also
the domestic news media such as Formosa TV English news, Taiwan News and Taipei
Times. It is quite easy to share material to the FB group of the course which was set

up at the beginning of the semester. This way, all material is available for students’
review and preparing for exams.

To alleviate students’ fear of English, | also assign quite a lot of homework and
cut down tests and exams. All the assignments count for points so the students have
to put efforts in and do them in a creative way. | asked them (each group) to search

for news by their preference to share with the rest of the class, and to pick and
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practice western pop music with long lyrics to sing in front of the class, and to look
for movies and introduce to the class the classical clips from the movie. that is, from
which movies? what is the plot? who said that to whom, etc. They have to do the
whole thing in English.

As for the project for their final, | give up the exam since | figure any type of final
exam or term paper is not helpful or practical to them. Hence, ever since the first
round | gave this course, | made up my mind to just let the traditional exams go. My
students would really have a hard time trying to get through the exam, so | let them
do what they are good at, or at least capable of. | meant to see some works, works of
art, works of various forms, works having real use, not just homework or assignments
done by course requirements. Last year my students made a map, a tour map of
Dalin town in both Chinese and English and it’s given to the Association of Dalin
Cittaslow Development. Then for this semester, we are still thinking either to make
the English version of the leaflet of the department or the school. We're still
evaluating which one is more practical and useful.

At last but not least, | tried to share my experience abroad with students to
encourage them to get out of here, studying or traveling, at least they get a chance
to speak English and experience various cultures. When | went to Bangkok, Thailand
to present in an international conference on March, | showed the students
interesting stuff there, local custom, and some particular English words people use in
Thailand.

And that’s all from my teaching journalistic English as an international language.
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The Relationship among Global Self-Esteem, Shyness,
Willingness to Communicate and Academic Performance
S FA MR, T ERIIREREEESY

Dr. Huey-Ju Lin, Assistant Professor, Department of International Business, Feng Chia

University

Abstract
In this study, global self-esteem, shyness and willingness to communicate (WTC)
constituted the independent variables and academic performance constituted the
dependent variable. This study further examined the relationship among global
self-esteem, shyness, WTC and academic performance in a diverse sample of 223
Taiwanese college students (102 male students and 121 female students) with a
mean age of 21.5 years, completed measures of self-esteem, shyness , willingness to
communicate and TOEIC speaking Test. Results showed that (1) global self-esteem
negatively relates to Taiwanese EFL students' shyness, (2) global self-esteem
positively relates to Taiwanese EFL students’ academic performance, (3) shyness
negatively relates to Taiwanese EFL students’ academic performance, and (4)
willingness to communicate positively relates to Taiwanese EFL students' academic
performance. At last, these results are discussed with respect to those found in
previous researches. Efforts to reduce shyness, promote global self-esteem and

willingness to communicate could enhance academic performance of participants.
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The Immediate Effects of Paraphrasing Strategy Training on Students’ Paraphrasing

Performance and Strategy Use
PO v T 4 it A R et B Y e o
Dr. Tung-Tao Yu, Assistant Professor, Department of Foreign Languages and Literature,

Nanhua University

Abstract

The purpose of the study is to explore the immediate effects of paraphrasing
strategy training for graduate students on the paraphrasing performance. Before and
after a five-week paraphrasing training, they took a pretest and a posttest, which
consisted of four paraphrasing tasks. Their paraphrasing performance before and
after the training was evaluated by Keck’s four paraphrase types (2007), including
Substantial Revision, Moderate Revision, Minimal Revision, and Near Copy. Their
actual implementation of paraphrasing strategies was analyzed through textual
analysis. The researcher invited 14 graduate students to participate in the study. The
student who made the furthest progress was selected to illustrate the differences in
strategy use before and after the training. It was found that the student’s paraphrase
types were Minimal Revisions and Near Copy before the training. After the training,
her paraphrases improved and were categorized as Substantial Revisions and
Moderate Revisions. Further analysis showed that the diversity of the strategy use
did not change significantly, but the frequency of certain strategies changed
drastically. Specifically, she used a lot more Synonyms and Syntactic Changes on the
posttest. The findings indicated that the paraphrasing strategy training can have
immediate effects on the students paraphrasing performance. More importantly, the
training not only equipped the students with the awareness of plagiarism, but also

provided students with the tools to further avoid plagiarism.
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