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Abstracts for Session |

A Case Study of Application of STEAM Education in CLIL

Yi-Ping Lai
Department of Applied Foreign Languages, MingDao University

Abstract

In Taiwan, most English classrooms are traditional teacher-centered, the teacher
prepares the class content and often emphasizes the input of vocabulary, grammar,
reading, and translation, with little focus on students' language output.
Overemphasizing language forms while neglecting communicative abilities in real life
has resulted in Taiwanese students’ low English proficiency. In recent years, there has
been a promotion and emphasis on CLIL (Content and Language Integrated Learning)
and STEAM (Science, Technology, Engineering, Arts, and Mathematics) education.
Integrating interdisciplinary concepts and applications in English classrooms has
brought new value and significance to English teaching. This study aims to investigate
the students’ perceptions of STEAM-Integrated CLIL instruction in English Classroom.
The participants were eight freshman students from different departments at a
university in central Taiwan. Through a survey, the research aimed to analyze
different aspects of STEAM and assess the effectiveness of English learning
outcomes. The results indicated that the students were satisfied with applying

STEAM education in CLIL instruction in English classrooms.

Keywords: STEAM education, CLIL, English instruction



EFL Students’ Perceptions toward the CREAM Strategy within an
Interdisciplinary ESP Context

Feng-Min Chen (Carl)
Adjunct Assistant Professor

National Sun Yat-sen University

Abstract

In pursuit of advancing the development of bilingual education policy within
Taiwan, the burgeoning adoption of English for Specific Purposes (ESP), which gains
widespread public attention in English education, has been considered a viable
pedagogical approach widely implemented across numerous higher education
institutions. Specifically, the overarching aim of ESP is to cultivate English language
skills within an interdisciplinary framework tailored to address the diverse needs of
students. Nonetheless, it is widely acknowledged that the utilization of ESP presents
several significant challenges within educational settings. To address these
conundrums, the CREAM strategy (comprising creativity, reflection, effectiveness,
activeness, and motivation) developed by Cottrell (2003) has been employed across
various academic disciplines. Previous research has substantiated the efficacy of the
CREAM strategy in facilitating students’ learning processes. Nevertheless, there exists
a notable dearth of research examining the application of the CREAM strategy among
English as a foreign language (EFL) students within ESP contexts. Hence, the present
study serves a dual purpose. Firstly, it aims to scrutinize the perceptions of 78 EFL
students toward the utilization of the CREAM strategy within an interdisciplinary ESP
framework. Secondly, it seeks to explore the differences between high-level and low-
level students pertaining to their applications of the CREAM strategy. The major
findings suggest that most students exhibited favorable reactions towards the five
study skills encompassed within the CREAM strategy. In addition, there are significant
differences between high-level and low-level students’ perceptions in terms of
creativity, reflection, effectiveness, activeness, and motivation. Based on the
research results, it is recommended that English instructors spare no effort in guiding
students to acquire proficiency in the CREAM strategy, thereby enhancing their
academic attainment. Consequently, it is anticipated that these findings could help
furnish English educators with pedagogical insights aimed at ameliorating the
academic performance of EFL students within an interdisciplinary ESP environment.
Keywords: CREAM Strategy; Study Skills; ESP; Interdisciplinary English; EFL Students



Using Corpora as Reference Sources
to Develop EFL Learners’ Writing and Translation Skills: A Case Study

Su-han Cheng
Department of English, National Chengchi University

E-mail: 107551504@nccu.edu.tw

Corpora have emerged as valuable tools and sources for second language (L2)
writing, offering authentic language samples to learners. This technological
advancement exposes English as a Foreign Language (EFL) learners to native-like
learning contexts (Li, 2017), fostering an immersive language learning experience.
Over the past decade, a growing number of studies have explored the advantages of
corpus use in L2 writing in classroom settings as well as students’ experiences
associated with L2 writing. However, existing literature primarily focuses on the use
of corpora in academic writing within higher education settings. On the other hand,
in terms of Chinese-to-English translation, the translation tasks for senior high school
students in the College Entrance Exam are different from professional translation
which views translating as a dynamic process and requires a set of sophisticated skills
(Liu & Liao, 2010). This study proposes to broaden this focus by incorporating corpus-
based instruction into a five-week program designed to improve the learner’s writing
and translation abilities in preparation for the national entrance examination.
Through a series of training activities aimed at developing corpus consultation skills,
along with pre- and post-program assessments capturing learner experiences and
feedback, this study is able to report that stress from schoolwork and time
constraints are factors mediating the learner’s decision on or against consulting a
corpus despite the benefits perceived. Additionally, the findings indicate that
guidance from the instructor is crucial not only during the training activities but also
during the learner’s independent corpus use, particularly due to the learner’s limited
language proficiency in interpreting concordance results. In conclusion, this study
highlights the potential of corpora as a tool complementary to conventional search

engines (e.g., Google) in writing and translation instruction.

Keywords: corpus, writing, translation, EFL
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Exploring the Potential of Improving Phraseology in L2 English

Writing with Al Assistance

Yushan Ke
Phraseology has been flourishing in the field of English writing studies in recent
years. However, the focus has primarily been on items with less variability, such as n-
grams or lexical bundles. To address this gap, this study investigates concgrams
(Cheng et al., 2006), which encompass both constituency and positional variations, in
the advanced General English Proficiency Test (GEPT) writings. This study begins to
present findings on the key concept of 'concgrams' in phraseology. The
phraseological characteristics of concgrams are explored from four perspectives:
frequency, Type-Token Ratios, word associations, and configuration. The goal is to
determine the relevance of the use of concgrams to writing evaluation. The results
indicate that Type-Token Ratios and configuration play minor roles, while frequency
and word associations appear to be more relevant to excellent writing. This study
highlights the importance of including more variable phraseological units and
provides a new approach to investigating the presence of phraseological units in

greater depth.

In the subsequent sections of the research paper, the focus shifts towards an initial
examination of the current landscape of Al-powered applications in the domain of L2
English writing. The paper brings into the spotlight a couple of application examples.
Furthermore, it delves into a critical evaluation of the benefits and potential pitfalls
that come with the integration of General Artificial Intelligence (GAI) in L2 English
writing. Special attention is given to its influence on phraseological usage. By
undertaking this exploration, the paper aims to shed light on both the potential
benefits and challenges that the incorporation of Al technologies could bring to the

enhancement of proficiency in L2 English writing contexts.

Keywords: phraseology, concgram, generative Al, L2 English writing
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A Self-assessment on Innovative Learning in an Interactive Online Transnational
Design Thinking Workshop for University Students
Yueh-Chiao Yeh
Professor at the Department of Natural Biotechnology, Nanhua University
Abstract

This study aimed to assess the effectiveness on innovative learning and engagement
of undergraduate students participating in an virtual "Design Thinking X Slow
Movement™~ Make Life Better Together" workshop co-organized with University
Social Responsibility (USR) Project of Nanhua University (NHU) in Taiwan and
Rajamangala University of Technology Lanna (RMUTL) in Thailand. There were 18
students at NHU and 20 students at RMUTL recruited in this workshop, whereas only
NHU students had assigned to this research (Experimental group). Meanwhile,
another 20 students took normal English-mediated courses at NHU were also
recruited in this study as control group. All participants had to complete the self-
assessment questionnaires on learning and innovation skills pre- and post-workshop
or course. The design thinking workshop were divided into five days in total and the
course contained three sub-projects, “Gain insights into deep needs”, “Create &
select best ideas”, and “Design & co-create protype”. The questionnaire was

subcategorized into six items on "communication skills", "critical thinking and
problem-solving skills", "creativity", "collaboration skills", "engagement", and
"intercultural awareness". Our results showed that most of the participants were
male (78.9%), majored in management (73.7%), and were Taiwanese students
(63.2%). Analyzed data showed that the total score of the learning outcomes
guestionnaire who completed the workshop was significantly higher compared with
the control group (increased 10.4% vs. 4.9%, p = 0.011). In terms of communication
skills (p = 0.007), critical thinking and problem-solving skills (p < 0.001), and creativity
aspects (p = 0.027) also had significant positive effects. Furthermore, students' ability
to use English for seeking help, think systematically, and provide brainstorming in
groups was much better than those students who only took English-mediated
courses. Our findings demonstrated that experimental group students’ skill improved
and had more ability to overcome and solve community-related issues. These results
confirmed that university students' participations in transnational interactive online
design thinking workshops can expand their English communication skills and inspire
their innovative problem-solving skills. In conclusion, further study on the
effectiveness of "design thinking workshop" to solve community-related issues can

use our results as a reference for other universities.
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Keywords: Design thinking, innovative learning, communication skills, questionnaire
Investigating Interdisciplinary English Instruction:

Approaches and Implementations
Hui-Chun Hsieh (2 45)

Abstract:
English use in instruction of subject matters has been a growing interest of
interdisciplinary studies. As the rich literature reveals, this continuing popularity of
English-instruction courses has increased demands on non-native-English-speaking
(NNES) educators, entailing a challenge transitioning from their role as L1 content
specialists to NNES content specialists. Besides English language proficiency, it also
reveals pedagogical challenges. In settings where English is learned as a second or
foreign language, due to its close relation to English language education, a part of
instruction-in-English courses, with explicit or implicit language learning aims, are
invested with ideas of language through learning or learning through language.
Many educators call for more student-centered approaches to instructions in English
to teach academic subjects to learners. As when the emphasis is on students’ roles
for their own learning, for content teachers, this means the students would rely less
on teacher’s linguistic competence as they become active in the learning process. As
an alternative to teacher-front type, this involves new roles and responsibilities of
both instructors and students. Besides cultivating a positive socio-cultural, academic
environment, it also necessitates planning and redesigns of course instructions, such
as to structure academic conversations in the classroom to boost oral language
development.
This study investigates current content-integrated approaches to language education
within research done by applied linguists or TESOL experts, seeking conceptions of
teaching, contexts of practice, and professional development strategies that may be
informative to English-medium-instruction. To address the practical issues
surrounding designs of classroom discussion activities and discipline-specific
communication, it then looks up pedagogy and praxis of enhancing students’ use of
English and proficiency in content-rich classroom. The results include resources for
how to construct course instruction with communicative language-aware learning

objectives, students’ group discussions skills, and language support measures.

Keywords: Interdisciplinary English, Language pedagogy, Communicative language
teaching, Instruction design, EMI, Student-centered approach
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Integrating Visual Arts and Music to Teach Spanish as a Foreign Language to Middle

School Students in Taiwan

Valeria Villanueva Santamaria

Hong Wen International School

Abstract

Teaching Spanish as a foreign language to middle school students in Taiwan
presents a unique opportunity to engage students in a diverse cultural and linguistic
experience. This research explores the innovative approach of integrating visual arts
and music to introduce the culture and language from Spanish-speaking countries in
the classroom. By incorporating these creative elements, students are not only
exposed to the linguistic aspects of Spanish but also immerse themselves in the rich
cultural heritage of the Spanish-speaking world. Visual arts play a significant role in
this teaching approach by offering a visual representation of cultural elements such
as architecture, traditional clothing, and famous landmarks from Spanish-speaking
countries. Through art projects and visual aids, students can visually connect with
the culture, making the learning experience more engaging and memorable.
Additionally, music serves as a powerful tool to introduce students to the diverse
musical traditions and rhythms found in Spanish-speaking countries. By listening to
Spanish music and even creating their own musical compositions, students can
develop a deeper appreciation for the cultural nuances embedded in the language.
Furthermore, integrating visual arts and music into the Spanish language curriculum
not only enhances students' language proficiency but also fosters creativity, critical
thinking, and cultural awareness. This interdisciplinary approach promotes a holistic
understanding of the Spanish language by bridging the gap between language
learning and cultural immersion. Through hands-on activities, collaborative projects,
and cultural performances, students can actively participate in the learning process,
ultimately enhancing their language skills and cultural competency. In conclusion,
the integration of visual arts and music offers a dynamic and immersive learning
experience for middle school students in Taiwan studying Spanish as a foreign
language. By embracing creativity and cultural exploration, students can develop a
deeper connection with the language and culture of Spanish-speaking countries,

fostering a lifelong appreciation for linguistic diversity and global citizenship.

Keywords: interdisciplinary, learning, cultural immersion, language acquisition,

creativity
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Teaching Strategies to Cope with the Impact of Generative Al

Li, Kun Chung
Chair Professor & Vice President, Department of Early Childhood Education,

Nanhua University, Taiwan

In response to the impact of generative Al on teaching, firstly, education must adjust.
Generative Al provides students with a vast amount of information and knowledge,
forcing a shift from learning knowledge to learning skills and competencies. Secondly,
teaching must be flipped. Students can easily obtain the knowledge they need from
generative Al, and teachers cannot prohibit its use in teaching. Only by teachers and
students making good use of generative Al together can the needs or demands of
students, parents, and schools be met. Thirdly, assessment must change. When the
majority of students submit assignments using generative Al, teachers must adapt by
changing the content of assessments to higher-level cognitive assessments and
enhancing oral, practical assessments, and incorporating reflective portfolio
assessments. Fourthly, teachers' mindset must adjust. Teachers facing the possibility
of generative Al replacing the role of knowledge transmission, their importance
being diminished, and having to quickly adjust teaching and assessment methods,
experience increased stress and need psychological adjustment. Lastly, student
learning must transform. Students can easily and at any time obtain knowledge from
generative Al and receive individualized learning support. However, if they cannot
learn autonomously and critically innovate, but instead become overly dependent,
they will become lazy in thinking, passive, and lack critical innovation, making it
difficult to survive in society.

The belief in facing the impact of generative Al on teaching should be: "Al cannot
surpass teachers, but teachers who make good use of Al will surpass those who do
not," and "rather than escaping or resisting, it's better to surpass and join hands."
The eight teaching strategies and mindsets for coping with the impact of generative
Al are as follows:

Use Wisely, Not Prohibit: View generative Al as an "assistant" tool for teaching and
learning, an aid for thinking, enhancing thought, and correcting errors, not for
prohibition or dependency, but for wise and optimized use by teachers and students.
Assistant, Not Gunman: Generative Al can be an "assistant" tool for teaching and

learning, a virtual assistant for teaching or learning, not a ghostwriter.
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Use Carefully and Be Alert: While making good use of it, it's also important to use it
carefully to avoid issues like collecting user personal data, infringing on user privacy,
or creating biases or prejudices.

Optimize, Not Depend: Schools at all levels should clearly regulate or offer
workshops on Al-assisted teaching and learning, guiding teachers and students to
make good use of generative Al to "optimize" teaching and learning, rather than
over-relying, blindly applying, or plagiarizing.

Diversity, Not Uniformity: In the Al era, teaching and assessment (selection or
examination) should emphasize higher-level cognition (critical innovation), oral
exams, or practical work, rather than relying on Al software to the exclusion of other
teaching and assessment methods.

Clarity, Not Ambiguity: Teachers should specify in the syllabus whether Al can be
used, when it can be used, how it will be assessed, and define the scope of
prohibition and clarify the positive and negative impacts on education, employment,
privacy, ethics, safety, equality, and risk, as well as appropriate response measures.
Save Time for Transformation: By making good use of generative Al, teachers can
save time on teaching preparation and knowledge instruction, and students can save
time on drafting assignments or plans, conceptualizing or expanding thoughts, and
checking and correcting. This saved time can be used to strengthen skill or
competency teaching, autonomous learning, or project-based learning, and enhance
innovation and practice among teachers and students.

Opportunity, Not Crisis: Facing the significant changes brought by generative Al, it's
better to see it as an opportunity or turning point rather than a crisis or dilemma.
The use of Al in teaching has shifted from a free choice to a standard necessity.
Teachers should seize the opportunity of Al to enhance skill and competency

teaching and guide students in holistic development.

Keywords: Generative Al, Teaching Strategies, Coping Strategies
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Enriching Composition Pedagogy:
A Collaborative Approach to Writing Instruction with ChatGPT

A (3 EAEIEEE SRR RS IRE)
Yu-Te Kuo (Associate Professor, Department of Foreign Languages and Literature,

Nanhua University; CEO of the Bilingual Education Office)

In recent years, the fusion of artificial intelligence (Al) technologies with
education has ushered in a new era of innovative pedagogical approaches. Among
these advancements, ChatGPT, a creation of OpenAl, emerges as a potent tool poised
to redefine English composition instruction. This paper explores how educators can
harness the potential of ChatGPT to enhance composition pedagogy, empowering
students to refine their writing skills, foster critical thinking, and cultivate creativity in
today's digital landscape.

As a virtual writing companion, ChatGPT offers real-time feedback on grammar,
syntax, and coherence. Its personalized guidance allows students to navigate their
writing endeavors with confidence, embracing revisions to iteratively refine their
work and address any syntactical tendencies towards pidgin English. By integrating
ChatGPT into their writing process, students develop metacognitive awareness and
reflection, gaining insights into their strengths and areas for improvement. Moreover,
ChatGPT's ability to generate diverse writing prompts tailored to individual
proficiency levels fosters exploration and experimentation. Through exposure to a
wide range of topics and perspectives, students are encouraged to think critically and
develop their unique voices. This not only enhances their writing skills but also
promotes creativity and originality in their compositions.

ChatGPT also facilitates collaborative learning experiences by generating texts
for students to discuss and analyze, as well as by facilitating peer editing drills.
Through this cooperative approach, students cultivate teamwork, leveraging each
other's strengths and weaknesses to enhance communication skills and deepen
understanding of writing techniques. While ChatGPT provides invaluable support
throughout the writing process, it's essential to recognize its complementary role
alongside traditional pedagogical methods. Human educators serve as essential
guides, offering contextual understanding, personalized guidance, and emotional
encouragement. By integrating ChatGPT into existing curriculum frameworks,
educators create a balanced learning environment that blends technological
assistance with traditional teaching methods, ensuring a holistic approach to

composition instruction.
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In conclusion, the integration of ChatGPT into composition pedagogy holds
immense potential to elevate students' writing proficiency, stimulate creativity, and
foster collaborative learning. By harnessing ChatGPT's capabilities alongside human
expertise, educators create a dynamic learning atmosphere that prepares students
for success in the digital age. Through a collaborative approach to writing instruction,
educators empower students to become confident, critical, and expressive writers,
equipped with the skills and mindset to navigate the complexities of communication
in the 21st century.

Keywords: ChatGPT, OpenAl, Pidgin English, Peer Editing, Al-Generated Writing

Prompt, Collaborative Learning
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“What nonsense! | haven’t got a brother”:
Helping Chinese-speakers to elucidate nuance in works of English literature,

drawing on examples from Oscar Wilde’s The Importance of Being Earnest

George Holloway

Assistant Professor, Department of Ethnomusicology, Nanhua University

Abstract

Recent developments in neurological research have demonstrated the brain’s
superb capacity as a guessing-device in the process of constructing its perception of
reality. Most of the time the guesses that we make, which are based on past
experience, get us close enough to the truth as to allow us to interpret and engage
with reality successfully. This is as much the case in language use as it is in the
interpretation of any other type of sensory data, but it is particularly important for
foreign language learners as they attempt to fill in the gaps of understanding that
naturally occur far more prevalently than when using one's own mother tongue. Too
many language students, however, rely too heavily on guessing and supposition
when engaging with literature written in a non-native language: one can understand
all the vocabulary, and perhaps even understand the syntax of a given sentence, and
yet may draw incorrect inferences about the specific nuances implied by a given

context.

It is important to train students in certain reading strategies that will help to
understand the potential nuances of a specific text. In the first place, one has to draw
attention to idioms which possess a subtly different meaning from similar and more
usual expressions. The second, is to engage in “close reading” that will uncover
potential multiple meanings of individual words. Students can thereby distinguish
the surface meaning from potential allusions or innuendos that may either be
intended on the part of the character speaking, or even generate dramatic irony by
signaling a meaning to the audience unintended by the characters themselves.
Indeed, any one sentence may possess a multiplicity of different or conflicting
meanings respectively for the speaker, for each of the different characters listening,

and for the reader or audience.

In this paper the present author shares some observations from his own
teaching of an English literature course, with examples from Oscar Wilde’s 1895

farcical comedy, The Importance of Being Earnest. The text of Wilde’s play, the
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subtitle of which describes it as a “trivial comedy for serious people”, is replete with
deliberate absurdities, inversions of conventual attitudes and received wisdom, and
neat aphorisms that may or may not be profound (many are not). These are precisely
designed to generate the effect of a lack of earnestness (the title of the play is itself

an example), but may simultaneously include foreshadowing and dramatic irony.

The multiplicity of effects is difficult for language learners to appreciate without
careful explanation. Often the student will understand superficially the topics being
discussed, and even have general insight into the plot action, and even a general
impression of the attitudes of the various characters towards the events of the plot,
but will fail to pick up on the precise artistic effect being made, or to some crucial

distinction hidden in a specific detail of language usage.
The present author will draw upon three specific examples from the text of the
play for analysis, discuss the main aspects of the text that are easily overlooked by

language learners, and suggest relevant pedagogical strategies.

Keywords: Literature, idioms, close reading, dramatic irony
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Parallel Reading:
The Theme of Friendship in Bridge to Terabithia and
Three Picture Books
TERFAT: U(FEBF ) 222MET Y hA A I B

Reading is important in the process of language learning since knowledge is the
potential power. We are shaping and cultivating our own thinking in the reading
process. In order to benefit from reading, the quality of reading materials is significant.
Literary texts are good; however, most people are afraid of reading literary texts
because it is hard to understand. Parallel reading can be helpful to make language
learners read and understand the themes of literary texts easily. This paper is to discuss
the theme of friendship through parallel literary reading. We are born in the world full
of interacting and getting along with others. Having good relationship with others and
a friend who we can really trust and rely on play a vital role in our reality. Friends not
only prevent isolation and loneliness but also give us a chance to offer needed
companionship. Friends can also share the moment of providing love and
encouragement during rough time. Therefore, building friendship with others is
significant since friendship is one bond that never ceases. From sharing happy
moments to sad ones, friends are the life support that help one get through the most
enjoyable and difficult circumstances. In this paper, young adult novel, Bridge to
Terabithia by Katherine Paterson (1977) is the main text, and the other reading
materials are three picture books: Pearl Barley and Charlie Parsley by Aaron Blabey
(2007), Frog and Toad Together by Arnold Lobel (1972), and The Adventures of Beekle:
The Unimaginary Friend by Dan Santat (2014). Through parallel reading, readers can
have a chance to read literary texts more easily and a chance to arise more readers'
enthusiasm toward literary reading and enjoy the delectation of literary reading in

their future.
Keywords: Parallel reading, Friendship, Bridge to Terabithia, Picture books, Literary

pedagogy
Magi: TERE > 2w (FHFH+ ) BET 2 FxH
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